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'Religious education' means for many teachers and schools in the United 

Kingdom the imparting of knowledge about different religions of the 

world, That is why it is often said by some educationists that even an 

atheist can be a very good teacher of religious education [1], If, on the 

other hand, by religious education we mean-what 1 claim that it should 

mean-the training of the 'religious sensibility' [2] of students, then only a 

person who is aware of that sensibility and knows the technique of 

making others aware of i\ educationally can be a teacher of religious 

education, It is only when we define 'religious sensibility' properly that 

we can understand how it has both a material and a spiritual and ethical 

dimension, a specific and a universal connotation, and how it is both 

local and global in perspective, Only then will it be possible for us to 

assess the central and basic role of religious education in curriculum 

designing and teaching methodology. 

At present it is a highly marginalised subject. The long prevailing 

mechanistic paradigm has divorced the material from the spiritual and 

the ethical, and reason from emotion, intuition and imagination. 11 has 

divided knowledge into separate subjects and disciplines and established 

a hierarchy. Knowledge is only considered as trustworthy and reliable if 

it can be presented in cause and effect, and problem/solution terms. As 

recent scientific investigations have proved the inability of scientific 

rationalism and the reductionist paradigm to discover 'truth' and have 

therefore reduced life into a godless, meaningless existence, new 

attempts are being made by Bohm, Capra and other scientists to give a 

holistic explanation of human life on earth [3]. Thus a 'global 

perspective' has been proposed and developed so that a human being is 

kept constantly busy. But however busy human beings may be they 

cannot by that find an answer to the 'why' and 'how' and 'for what' of 

their existence on this earth. Religion alone has given answers to those 
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questions. When we investigate the 'religious tradition' of the world we 

find some basic commonality and universality in those answers even 

though we notice doctrinal differences [4J. All the major religions of the 

world believe in a 'transcendental reality'. which in the Judaeo-Christian 

and Islamic tradition is God who alone is worthy of worship. They also 

believe in a spiritual dimension of the human personality (man does not 

live by bread alone) and in the Judaeo-Christian and Islamic tradition it is 

that spirit which is endowed by God with innate consciousness of the 

Absolutes of truth, Justice, mercy, love, which arc in reality God's own 

qualities which ultimately provide 

the spiritual self of the human being with the norm of what we call 

'humanity'. Humanity, thus, is not an input from outside. It is something 

innate but needs awakening and nurture. Once this is awakened it gives 

'immense pleasure to be human'. But there are forces of selfishness that 

lead to cruelty and the breakdown of the Absolute norm and hence an 

attempt to ignore them or flout them or disobey them or twist them. But a 

person whose innate sense of righteousness, truth, justice and love has 

already been trained and cultivated can be patient and can also fight all 

'evil' forces. That force alone is evil which does not allow these Absolute 

norms to be followed so that the individual may have a balanced growth 

of his or her personality. 

I have described this sensibility elsewhere, and stated that it is intrinsic 

virtue, transcendent and universal. It requires the uplifting of the heart 

beyond the narrow confines of the material worldly self, an expansion of 

the heart beyond all calculations, a transcendence which for Muslims, 

Christians, Hindus and Jews cannot occur without the presence of the 

Supreme Being, God, so there is a direct relationship between the 

transcendent and the human being [5]. Thus this sensibility is central to 

the whole being of a person. It is a sensibility that inspires an individual 

to keep the image of perfection and the Absolute in mind. While 

discerning the meaning of the 99 'Names' of God, Ghazali said that "The 

perfection and happiness of man consists in conforming to the 

perfections of God most high, and in adorning himself with the meaning 

of His attributes and names insofar as this is conceivable for man" [6]. 

That this sentiment is shared by the Christians as well is testified by the 

following statement of Jacques Maritain. While discussing the 

development of what he terms 'Christian intelligence' which, he says, 
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must be one of the jobs of Christian education, he advises Christians, 

"Christianity says, Be perfect as your heavenly father is perfect" [7]. The 

same sentiment is found in Jadaism and Hinduism, and in a different 

language and with a difference in meaning, in Buddhism, in which 

Buddha provides an image of perfection. 

Thus the religious sensibility is not partial and exclusive and meant for a 

few individuals. It is a universal phenomenon. It is also not like aesthetic 

sensibility which is said to cultivate a person's sense of beauty only. A 

person with refined aesthetic sensibility may grow up to be dishonest and 

cruel if the cultivation of the aesthetic sensibility is not accompanied by 

the cultivation of an individual's sense of justice, truth and righteousness. 

From religious metaphysics, it can be explained by saying that 'All 

Beautiful' is a 'Name' of God. Concentration on this Name only does not 

help a person to keep within his/her mind the total norm that all the 

different Names of God help an individual to be conscious of. By 

religious sensibility therefore is meant the balanced awareness of all the 

different norms of perfection. A person may be just but he/she is not 

'human' if the individual has no sense of 'mercy'. God's quality of 'justice' 

is always tempered with the quality of 'mercy'. By making children 

cultivate both the norms of justice and mercy, the individual becomes 

aware of when and how far one can go in order to apply the principle of 

justice and when this principle has to be tempered with mercy in the 

context of the human situation. 

Thus by the eultivation of religious sensibility I mean the cultivation 

both externally and internally of that all-comprehensive culture which is 

a balanced manifestation of spiritual discipline, moral discrimination, 

intellectual honesty and freedom, emotional depth and sincerity and 

active participation in all that is 'good'. The cultivation of this 'culture' is 

what Prophet Muhammad (peace be upon him) meant when he said that 

he was taught adad (culture). That is why one of the terms for education 

in Arabic is Ta'dib, which means 'That which teaches adad' [8]. This 

means not only the goal of religious education has to be redefined, the 

relationship between religious education and the rest of knowledge 

imparted in schools has to be re-examined and the curriculum 

remodelled. 

It is here that there is a meeting point for the Islamic system of education 

and the Western system of education. Unfortunately in the Western 
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system (including the holistic scheme of education) there is at present a 

divorce between the two roots of this system-the religious (Judaeo-

Christian) root and the liberal root, and it is this secularist form of 

liberalism that is dominating the minds of those who are producing 

curriculum and teaching methodology for all subjects and determining 

even the aims and the objectives of education. The attempt has gone so 

far that 'spirituality' is now being explained as something amoral [91, as 

if the spirit of a human being is like electricity, completely unconscious 

of morality, as if that spirit has to be taught morality. How do you teach 

morality? Where does the moral norm come from? Either that norm is 

innate or that norm has been produced by society. Unless that norm is 

absolute and transcendent, that is, transcending time and space and hence 

basically unchanging and universal. it is to be regarded as a continuously 

changing social product and hence not at all absolute and transcendent. It 

is this latter idea that the evolutionists have imposed on educationists. I 

have elsewhere [10] contested that this idea is completely untenable if 

we analyse the growth of a child's psyche in so far as his or her response 

to moral situations is concerned. Does a 2 year-old child trust a person 

whom s/he comes to know to have told him or her lies? If you slap a 

child unjustly does s/he react against it or not? From all the mothers I 

have asked the invariable reply is that the child trusts a truthful person 

and reacts against injustice. It is the human spirit within the child which 

has been endowed by God with this innate consciousness. Education 

should help the child to be intellectually conscious of those innate norms 

so that the child can realise how these norms have to be applied in life. 

That is why it seems proper to say that the 'spirit' of a human being is 

that particular element in human nature which has been endowed by God 

with this innate consciousness of the Absolute Norms that provide 

human intelligence with the opportunity to produce in society the moral 

framework for human conduct. Spirituality cannot therefore be 'amoral'. 

The source of moral consciousness lies in the spiritual cognition of the 

innate norm of values. 

The main job of 'religious education', therefore, is to help children attain 

that spiritual cognition of that innate norm. As this norm is both 

universal and perpetual, it is this norm that should help scholars 

formulate basic concepts for all branches of knowledge. Only then will 

we realise that lessons in history, geography, sociology and natural 
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sciences can never be neutral. Nor can they be completely segregated 

into separate hierarchical units. By despising or ignoring sense and 

sensation as an insecure means of learning truth, by punishing 

imagination as a mere power of deception or at best as a power to 

remodel sensations into new wholes, by disregarding the 'unconscious' of 

the instinct and the 'unconscious' of the spirit the secularist education 

system has unnecessarily and unjustifiable laid sole emphasis on the 

growth and development of logical thinking as the sole means of 

realising truth [11]. Religious education should be the means of restoring 

the balance lost in the present education system by compelling 

educationists to see a human being not as a logical thinking unit or as a 

natural being but as a natural and supernatural being whose sense-

perception, intellectual life, the deep living power of imagination and 

feeling and the spiritual power of reason and intuitive cognition are 

integrated through that spiritual instrument in the human being termed as 

'the heart'. Il is the heart through which supernatural or divine grace 

descends on the human soul. That makes the 'good' appealing to the 

child's will and understanding. It is in this heart that the struggle takes 

place between the pleasures of earthly and selfish 

carnal desires and the joy of actively participating in the 'good'. Through 

this participation the child enjoys the greater overwhelming pleasure of 

participating in divine life itself. Thus it gains intellectual understanding 

about eternal life that begins here on this earth. 

This means 'religious education' does not remain just a subject dealing 

with information about religions. It becomes a central feature of the 

curriculum providing the curriculum planners with an integrated world 

view and a basic concept of human nature which includes its relationship 

to God and external nature. Once the planners start with this approach, it 

will be possible for them to do what Sankey el at. have tried to show as 

how to “organise knowledge into a cohesive framework" and thus realise 

the limits and truths of each branch of knowledge including modem 

science and psychology (12]. It will also make students realise how to 

think about science and humanities and social sciences. At the same time 

the course planning, lesson preparation and teaching methodology will 

contribute to the realisation that though this earth is a temporary 

residence, it is our duty to know it in order to beautify it and make it 

more and more habitable for the coming generations. 
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Meltdown in American Markets: 

 An Islamic Perspective 

Liaquat Ali Khan
*
 

Call it the consequences of irresponsible American invasions, call it the 

irrational exuberance of short sellers, call it the catastrophe of subprime 

lending, call it the mismanagement of leveraged products, blame it as 

you may, American markets are facing unprecedented meltdown and 

doomsayers see little promise in the federal bailout package. Ironically, 

the Wall Street has noticed that Shariah-compliant investments- -which 

avoid speculative risk and debt-ridden greed--have fared much better in 

these troubled markets. In the past few years, Shariah-compliant 

investments in Western markets have grown to more than half a trillion 

dollars.  

Islamic financing is attracting huge academic curiosity. Many experts 

participating in the 8th Harvard University Forum on Islamic Finance 

held this past April wondered if Islamic financing could have prevented 

the meltdown that American markets are facing primarily due to 

mortgage debt and mortgage-backed securities—now known as "toxic 

investments. " This legal commentary highlights the two fundamental 

principles of Islamic financing that I presented at the Forum. 

High Risk Investments 
The Quran prohibits al-Maysir or speculative risk, warning the faithful to 

avoid games of chance in which the probability of loss in is much higher 

than the probability of gain (2:219).  Shariah-compliant investments, 

therefore, avoid speculative risk, including interest rate options, naked 

equity options, futures, derivative and numerous leveraged products 

purportedly designed to hedge investments. Many of these financial 

products attract speculators in hopes of making quick money. When 

trusted fund managers, under institutional pressures to show profit, resort 

to speculative risk, hedge investments turn into suicidal strategies for 

financial destruction.  

In pursuit of greed and thrill, straightforward investments in companies 

engaged in socially useful activity has become unattractive, even boring, 

because of their presumably lower rate of return—frequently a self-
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fulfilling prophecy.  Billions of dollars are dumped into companies that 

promise huge profits but produce nothing. While Islam would allow 

risking investments in socially beneficial research projects, it prohibits 

investments in companies peddling alcohol, tobacco, pornography, debt, 

and weapons—products that undermine our health and safety. 

Some investment strategies rampant in the markets are not only morally 

corrupt but socially harmful. Short sellers, for example, make money 

when companies collapse and close. Turning the conventional logic of 

investment on its head, short sellers wish companies to crash rather than 

prosper for they make most money when companies go bankrupt, 

workers and employees lose jobs, and pension funds evaporate through 

declining company stock. Such cynical investments, touted as useful 

forces that balance the market, are contrary to Islamic law.  

Interest-Bearing Debt 
In addition to prohibiting high risk investments, the Quran also prohibits 

no risk investments. The prohibition against riba, interest on loans, is 

strictly forbidden. Islam does not prohibit passive investments. Nor does 

it prohibit giving interest-free loans. Debt is not contrary to Islamic law. 

Charging interest is. Although some experts argue that usury, and not 

interest, is prohibited under Islamic law. Most Muslim scholars agree, 

however, that interest on loans is contrary to the Shariah.  

Refuting arguments that money has time value or that interest is 

analogous to profit, the Quran offers a categorical principle that "trade is 

permitted but interest is not." (2:275). The prohibition against interest 

was revealed not only to save the poor from unscrupulous lenders but 

also to deter investors who demand a set return on their investments and 

decline to take the risk of engaging in useful trade.  

Contrary to Islamic principles, lending in general and subprime lending 

in particular was predestined to harm American financial markets for two 

distinct reasons. First, debt braced with high interest was being extended 

to persons who simply could not afford to pay back loans. This was 

usury. Second, the real estate mortgage was no longer a prudent 

investment decision, since numerous investors were trading in real estate 

with inflated prices. Investment bankers and other geniuses on Wall 

Street were securitizing mortgage debts, turning them into interest-

bearing securities. These fancy securities began to fail when their 

underlying assets were foreclosed or deflated. The debt turned deadly 

and its holders bankrupt. 



Bangladesh Journal of Islamic Thought           4: 5 

 

132 

Shared Destruction  

Between the prohibited limits of maysir (speculative risk) and riba (no 

risk), however, Islamic Law permits creativity in financial markets where 

investors mobilize surplus monies for the production and distribution of 

halal (Kosher) goods and services.  These permissible markets are 

neither risk-free nor prone to irresponsible risk. Though innovative and 

authentic, the markets are infused with the values of fairness, 

transparency, and reasonable profits.  They are free of predatory 

practices that corrupt transactions with greed and inflict hardship on the 

poor, the elderly, and the novice. 

The federal bailout package that the Bush Administration is selling as a 

quick cure of all problems will only aggravate the underlying cancer of 

interest-bearing debt. It is unlikely that the infusion of more money will 

reform institutions and companies built on layers of interest-bearing debt. 

When the best and the brightest are engrossed in finding ways to make 

money with money, and no more, the system may look creative and 

intelligent but it is geared toward shared destruction  
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†KviAv‡bi evYx, evYx-web¨vm I cÖKvkfw½ 

myyiv evKviv (30-39) 

W. m`iæÏxb Avng`
*
 

 

30. Avi †Zvgvi cÖwZcvjK †d‡ikZv‡`i †W‡K ej‡jb: ÔAvwg `ywbqv‡Z Avgvi 

cÖwZwbwa cvVv‡ev|Õ Zviv ej‡jv: ÒAvgivB †hLv‡b Avcbvi Amxg gwngv I 

¸Yvejxi cÖksmv Kwi ZLb Avcwb †Kb ỳwbqv‡Z Ggb KvD‡K cvVv‡eb hviv 

`ybx©wZ Ki‡e Ges i³cvZ NUv‡e?Ó Avjøvn ej‡jb: ÒAvwg hv Rvwb †Zvgiv Zv 

Rv‡bv bvÓ| 

31.  Ges wZwb Av`g‡K me wRwb‡mi bvg wkwL‡q  w`‡jb| AZtci  wZwb †m¸‡jv‡K 

†d‡ikZv‡`i mvg‡b nvwRi Ki‡jb Ges ej‡jb:Ò†Zvgiv Avgv‡K GB me 

wRwb‡mi bvg e‡jv hw` †Zvgiv hv ej‡Qv Zv mZ¨ nq|Ó  

32. Zviv DËi w`‡jv:ÔAvcbvi gwngv Amxg| AvcwbB GKgvÎ me©Á Ges Ávbx|Õ 

33. wZwb ej‡jb: Ô†n Av`g, GB me wRwb‡mi bvg Zzwg †d‡ikZv‡`i Rvwb‡q `vI|Õ 

 Av`g †h gyn~‡Z© Zv‡`i bvg Rvwb‡q w`‡jb ZLb Avjøvn ej‡jb: ÒAvwg wK 

†Zvgv‡`i ewjwb wbðqB AvKvk I c„w_exi me ¸ß inm¨ GKgvÎ AvwgB Rvwb 

Ges Av‡iv Rvwb †Zvgiv hv cÖKvk K‡iv Ges hv †Mvcb K‡iv?Ó 

34. Ges hLb wZwb †d‡ikZv‡`i ej‡jb: Ò†Zvgiv Av`‡gi mvg‡b bZ nI, (ZLb) 

mevB bZ n‡jv Bewjm Qvov| †m Zv Ki‡Z A¯̂xKvi Ki‡jv Ges An¼vi Ki‡jv 

Ges GBfv‡e †m Zv‡`i `jfy³ n‡jv hviv mZ¨‡K A¯̂xKvi K‡i|Ó 

35. Ges Avgiv ejjvg: Ô‡n Av`g, Zzwg Ges †Zvgvi ¯¿x GB evMv‡b emevm K‡iv 

Ges `yÕR‡b B”QvgZ GLvbKvi djg~j LvI, wKš‘ GB GKwU e„‡¶i Kv‡Q †h‡qvbv 

hv‡Z †Zvgiv Ab¨vqKvix bv nI|Õ 

36. wKš‘ Bewjm Zv‡`i‡K c`öjb Ki‡Z cÖ‡ivwPZ Ki‡jv Ges GBfv‡e Zv‡`i 

c~‡e©Kvi Ae¯’vi Aemvb NUv‡jv| ZLb Avgiv ejjvg:  Ò†Zvgiv P‡j hvI| 

GLb †_‡K ci¯ú‡ii kÎæ n‡q hvI| Ges c„w_ex n‡e GLb †_‡K †Zvgv‡`i 

Avevm ’̄j Ges †Zvgv‡`i RxweKvi mvgwqK ’̄vb|Ó 

37. Gici Av`g Zvi cÖwZcvj‡Ki KvQ †_‡K wb‡ ©̀kbv ‡c‡jv Ges wZwb Zv‡`i 

AbyZvc MÖnY Ki‡jb| wZwb †Zv KiæYv-e›UbKvix|  
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38. hw`I Avgiv e‡jwQjvg: ÔGLvb †_‡K P‡j hvIÕ Zey gv‡S gv‡S Avgvi Zid 

†_‡K wbðqB wb‡ ©̀kbv Avm‡e Ges hviv Zv AbymiY Ki‡e Zv‡`i †Kvb fq †bB 

Ges Zviv `ytwLZ n‡e bv|  

39. wKš‘ hviv mZ¨ A¯^xKvi Ki‡Z `„p cÖwZÁ Ges Avgv‡`i evYx‡K wg_¨v ej‡e Zviv 

†`vR‡Li Rb¨ wbav©wiZ Ges ‡mLv‡b Zviv wPiKvj Ae¯’vb Ki‡e| 

Av`g m„wói Dc‡iv³ Kvwnbx wK HwZnvwmK NUbv,  bv GKwU allegory ev iƒcK? 

NUbvwU Ggb mg‡q N‡UwQ‡jv e‡j D‡jøL Kiv n‡q‡Q hLb c„w_ex‡Z gvbyl 

wQ‡jvbv| †d‡ikZv‡`i m‡½ K‡_vcK_‡bi mgq Avjøvn cÖ_g gvbe m„wói 

cwiKíbv †ck K‡ibt Ó Avwg c„w_ex‡Z Avgvi Lwjdvn ev cÖwZwbwa cvVv‡Z 

hvw”Q|Ó Ab¨ †Kvb Drm †_‡K NUbvwUi HwZnvwmK mZ¨Zvi cÖgvY cvIqv †h‡Z 

cv‡i bv| Avi KziAv‡b D‡jøwLZ me NUbv‡K mZ¨ e‡j †g‡b wb‡Z n‡e| Z‡e 

†Kvb †Kvb ZdwmiKvi NUbvwU‡K allegory ev i~cK wn‡m‡e e¨vL¨v Kiv hvq e‡j 

gZ cÖKvk K‡i‡Qb| 

( ª̀óe¨ Muhammad Asad: The Message of the Quran, c„ôv 8) 

Av`g m„wói NUbvwU bvUKxqfv‡e  Dc¯_vwcZ n‡q‡Q| mg Í̄ NUbvwU K‡qKwU 

`„‡k¨ wef³ Kiv n‡q‡Q| cÖ_g `„‡k¨ Avgiv †`L‡Z cvB †d‡ikZv‡`i m‡½ 

Avjøvni K‡_vcK_b| wØZxq `„‡k¨ Av`‡gi m‡½ †d‡ikZv‡`i cix¶v †`Lv‡bv 

n‡q‡Q| Z…Zxq „̀‡k¨ †`Lv‡bv n‡q‡Q Av`g I nvIqvi cÖwZ Avjøvni  wb‡ ©̀kbv, 

Zv‡`i †m wb‡ ©̀kbv f•M I Zvi cwiYwZ| 

mg Í̄ NUbvwU m¤^‡›a K‡qKwU cÖkœ  DÌvwcZ n‡q‡Q| cÖkœ̧ ‡jv GB: 

K)  m~iv evKvivi GB ch©v‡q Av`g m„wói NUbvwU †ck Kiv n‡jv †Kb? Gi m‡½ 

c~e©eZx© AvqvZ¸‡jvi m¤úK© Kx? NUbvwU wK AmsjMœ, bv c~e©eZx© evYx †_‡K 

hyw³m½Zfv‡e DrmvwiZ? ¯§iY Kiv †h‡Z cv‡i †h m~iv evKvivi 21 †_‡K 

29 Avqv‡Zi g‡a¨ gvby‡li Ávb-eyw× ev eyw×e„wËK ¶gZvi D‡jøL Av‡Q Ges 

Avjøvni Aw Í̄‡Z¡i cÖ‡kœ GB ¶gZv GKwU DrK…ó D`vniY wn‡m‡e  Dc¯’vwcZ 

n‡q‡Q| †h ¶gZv †d‡ikZv‡`I †bB, †mB ¶gZv Av`g Z_v gvbeRvwZ‡K 

†`Iqv n‡q‡Q| 

L)  †d‡ikZviv wKfv‡e eyS‡jb †h gvbyl c„w_ex‡Z `ybx©wZ Ki‡e I i³cvZ 

NUv‡e? hv Zv‡`i Rvbvi K_v bq, ev †kLv‡bv nqwb Ggb K_v Zviv wKfv‡e 

ej‡jb? †d‡ikZviv wb®úvc, me cw¼jZvi  E‡aŸ©| ZvB ¯^fveZ: Zv‡`i 

aviYv †h Av`g mšÍvb Zv‡`i †P‡q wbK„ó n‡e| Zviv hw` †d‡ikZv‡`i 

mgZzj¨ nq, Zvn‡j Avjv`v gvbyl m„wói †Kvb cÖ‡qvRb †bB| ZvB Zviv 

gvbe RvwZ m¤^‡›a Ggb K_v e‡j‡Qb| Z‡e Avjøvn Zv‡`i aviYv bm¨vr K‡i 

w`‡q‡Qb GB e‡j: ÒAvwg hv Rvwb †Zvgiv Zv Rv‡bv bvÓ GK_vi g‡a¨ 

Avjøvn †h me©Á Ges †d‡ikZviv †h mxwgZ Áv‡bi AwaKvix Zv my¯úófv‡e 

cÖKvk †c‡q‡Q| 
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M)  Av`g I †d‡ikZv‡`i g‡a¨ †h cix¶v n‡jv †m cix¶vq †d‡ikZviv †n‡i 

†M‡jv KviY Av`g‡K hv †kLv‡bv n‡qwQ‡jv †d‡ikZv‡`i Zv †kLv‡bv 

nqwb| A‡b‡K GB NUbvq AvcwË Rvwb‡q e‡jb †h e¨vcviUv cix¶vi DËi 

GKRb‡K Av‡M †_‡K Rvwb‡q †`qvi mgZzj¨| wKš‘ Avm‡j e¨cviUv Zv bq: 

ÒKnowledge of all names” denotes here man‟s faculty of logical 

definition and thus of conceptual thinking. (Muhammad Asad: 

The Message of the Quran p. 9) GB ¶gZv gvbyl‡K †d‡ikZv‡`i 

Ic‡i ¯’vb w`‡q‡Q| gvby‡li GB †kÖô‡Ë¡i Rb¨ Av`g‡K †mR`v Kivi Rb¨ 

†d‡ikZv‡`i wb‡ ©̀k †`Iqv n‡jv| wKš‘ Avjøvn Qvov Ab¨ KvD‡K †mR`v 

Kiv Bmjv‡g wbwl×| Avm‡j Ô†mR`vÕ ej‡Z bZ nIqv †evSv‡bv n‡q‡Q| 

mevB Av`‡gi Kv‡Q gv_v bZ Ki‡jb| Z‡e Bewjm Zv Ki‡Z A¯̂xKvi 

Ki‡jv KviY Zvi g‡a¨ AnwgKv KvR KiwQ‡jv| †m wb‡R‡K Av`‡gi †P‡q 

†kÖô g‡b Ki‡jv| ZvB Zv‡K Avjøvni `ievi †_‡K ewn®‹vi Kiv n‡jv| 

N)  Av`g I nvIqv‡K GKwU e„‡¶i Kv‡Q †h‡Z wb‡la Kiv n‡jv †Kb? GB 

e„‡¶i †Kvb cwiPq †`qv nqwb| evB‡e‡j GwU‡K Ávb e„¶ (Tree of 

Knowledge) e‡j D‡jøL Kiv n‡q‡Q| Avm‡j GwU Kx e„¶ ‡mwU ¸iyZ¡c~Y© 

bq| ¸iæZ¡c~Y© n‡jv Avjøvni ûKzg Zvwgj Kiv| GwU GKwU cÖZxK| Av`g I 

nvIqv †m ûKzg f½ Ki‡jb| ZLb Zv‡`i ‡mB evMvb †_‡K ewn®‹vi K‡i 

`ywbqvq cvVv‡bv n‡jv| Zviv ¶gv cÖv_©bv Ki‡jb| ¶gv M„nxZ n‡jv| wKš‘ 

Zv‡`i‡K evMvb †_‡K P‡j †h‡Z n‡jv| 

 GB NUbvi weei‡Yi g‡a¨ wb‡gœv³ K‡qKwU mZ¨ cÖwZwôZ n‡q‡Q|  

1. gvbyl‡K †d‡ikZv‡`i Ic‡i ’̄vb †`Iqv n‡q‡Q Zvi eyw×e„wËK ¶gZvi Rb¨| 

2. Avjøvni ûKzg mevi Rb¨ cÖ‡hvR¨ Zv †m †d‡ikZv †nvK Avi gvbyl †nvK| †m 

ûKzg Agvb¨ Ki‡j kvw Í̄ †c‡Z n‡e Zv †m †d‡ikZv †nvK A_ev gvbyl †nvK| 

ZvB‡Zv Bewjm Ges Av`g nIqv‡K evMvb †_‡K ewn®‹vi Kiv n‡jv|  

3. Aciv‡ai Rb¨ AbyZß n‡j Avjøvn ¶gv K‡ib| Bewjm ¶gv Pvqwb| ZvB Zv‡K 

ïay ewn®‹v‡ii K_v ejv n‡q‡Q| Av`g I nvIqv ¶gv PvB‡jb| ZvB Zv‡`i 

ewn®‹vi Kiv n‡jv e‡U, wKš‘ Avjøvni wb‡ ©̀kbv †_‡K Zv‡`i ewÂZ Kiv nqwb 
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Áv‡bi m„wókxjZv I weeZ©bev`: Bmjvgx mgvavb 

g~j : W. •mq` Avjx Avkivd
*
, fvlvšÍi : W. gynv¤§` Ave`yj gywbg Lvb

**
 

 

wk¶v GKwU mxgvnxb MwZgq Pjgvb cÖwµqv| GwU ARvbv †_‡K ARvbvi c‡_ 

cwiågY| gvby‡li Rb¥ †_‡K g„Zz¨ ch©šÍ cwie¨vß gyûZ©¸‡jvB †Kej Rvbv m¤¢e| ïay 

ag©B Avgv‡`i e‡j †`q Rb¥j‡MœI Avgv‡`i wKQy Rb¥c~e© Ávb i‡q‡Q Ges Avgv‡`i 

g„Zz¨i ciI Avgv‡`i Rxeb-cieZ©x Ávb AwR©Z n‡e| Bmjv‡g civcÖvK…wZK Bw›`ªq-

AwZw›`ªq me Ávb jv‡fi Drm n‡”Q cweÎ †KviAvb I nv`xm| wePvi we‡køl‡Yi 

GKgvÎ gva¨g n‡”Q wewkó gnvgbxlx‡`i wjwLZ AwfÁZvmg~n Aa¨qb| Ab¨ me 

gva¨g ev Í̄ewfwËK bq| Zv n‡”Q e¨w³ gvby‡li wbR¯^ AwfgZ| wKš‘ †m Zvi wbR¯^ 

AwfÁZv‡K Ab¨vb¨ wewkó gnvgbxlx I cweÎ bi-bvix‡`i ev Í̄e AwfÁZvi mv‡_ 

Zzjbv K‡i cix¶v Ki‡Z cv‡i| Aek¨ G‡nb ev¯Íe AwfÁZv AR©‡bi Rb¨ Zv‡K 

GKwU c~e©kZ© c~iY Ki‡Z n‡e, Avi Zv n‡jv: ARvbv A`„k¨ Avjøvn ZvAvjvi cÖwZ 

†gŠwjK wek¦vm ¯’vcb|  

ARvbvi cÖwZ G †gŠwjK wek¦vm ¯’vcbB AvaywbK g‡bvfvevcbœ AwaKvsk gvby‡li Rb¨ 

cÖwZeÜKZv m„wó Ki‡Q| †h wk¶v e¨e¯’v AwZµg K‡i Zviv M‡o D‡V‡Q Zv Zv‡`i‡K 

Ggb Avg~j cwieZ©b mvwaZ K‡i w`‡q‡Q †h Zviv Ggb wKQy welq‡K mZ¨ e‡j wek¦vm 

Ki‡Z cÖ¯‘Z, hv †Kej Zv‡`i Bw›`ªqmg~n I hyw³i wbwi‡L mZ¨ e‡j ¯^xKvi Ki‡e| 

Bw›`ªq Abyf~wZ I Kíbv me mgqB Ggb m‡›`nRbKfv‡e †`Lv nq hv Avgv‡`i 

wec_MvgxZvi w`‡K cwiPvwjZ Ki‡Z cv‡i| G‡nb hyw³ev` I cix¶vg~jK cÖgvY 

Dc¯’vc‡bi AbymwÜrmv GK‡c‡l e¨w³Z¡ M‡o †Zvjvi wb`k©b †`Lvq, hv GgbwK 

eyw×e„wËK `vbe A_ev B›`ªkw³ wbf©i wnsmª Rv‡bvqvi •Zwii w`‡K †V‡j w`‡Z cv‡i| 

gnvb m„wóKZv© Avjøvni cÖwZ wek¦vm ïay hyw³hy³ cÖ‡qv‡M wKsev B›`ªR AwfÁZvq cÖgvY 

Kiv hvq bv| GwU Avjøvn ZvAvjv cÖ`Ë GKwU we‡kl wbqvgZ ev `vb| G wek¦vm 

gvby‡li g‡a¨ ¯^fveZB we`¨gvb, wKš‘ cÖwk¶Y I cwi‡ek G wek¦vm‡K cybivq 

mZ¨vwqZI Ki‡Z cv‡i Avevi m‡›`n-mskq Ges evav-wecwËiI m„wó Ki‡Z cv‡i| G 

Rb¨ Bmjv‡gi †kl bex nRiZ gynv¤§` (mv.) e‡j‡Qb, ÔcÖwZwU wkï Rb¥MZfv‡eB 

GKRb gymjgvb, wKš‘ Zvi wcZvgvZvB Zv‡K GKRb Bû`x A_ev wLªóvb wKsev 

g~wZ©c~RK evbvq|Õ (eyLvix I gymwjg) 

                                                           
*
 cÖwZôvZv I mv‡eK fvBm-P¨v‡Ýji, `viæj Bnmvb wek¦we`¨vjq| 

**
 mnKvix Aa¨vcK, BmjvwgK GKv‡Wgx, `viæj Bnmvb wek¦we`¨vjq| 
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cÖ_g wek¦ gymwjg wk¶v m‡¤§j‡b (1977 mv‡j g°vq AbywôZ) mskqev` I bvw Í̄KZvi 

Rb¨ AvaywbK wk¶v e¨e¯’v‡KB g~jZ: `vqx Kiv nq, †Kbbv AvaywbK wk¶v ag© wegyLZv 

Ges †KŠk‡j gvbyl‡K GB wg_¨v wek¦v‡m `„p Kivq †h, mZ¨ hvPvB‡qi GKgvÎ mwVK 

gvcKvwV n‡jv weÁvb| cÖvK…wZK weÁvb e¯‘RMr m¤ú‡K© Ávb AR©‡b †h wekvj Ae`vb 

†i‡L‡Q Zv gymwjg Ávbx-M‡elKMY ¯^xKvi I cÖksmv K‡i‡Qb, Z‡e Zviv hv †P‡q‡Qb 

Zv n‡jv weÁvbx‡`i ÁvbvR©‡b †hme ZË¡-Z_¨ mvnvh¨ K‡i‡Q Zvi mv‡_ †Lv` ev Í̄e 

Áv‡bi cv_©K¨ m„wó Kiv| Zuviv gymwjg KZ©„c¶‡K AZ¨šÍ evwn¨Kfv‡e civgk© w`‡q‡Qb 

†hb Zviv cÖK…Z Ávb‡K MÖnY K‡ib Ges weeZ©bev‡`i b¨vq gZev`‡K cvk KvwU‡q 

hvb| wLªóvb weÁvbxivB eis weeZ©bev`x‡`i weiæ‡× cÖPvi KvR ïiæ K‡ib| wKš‘ 

m„wóZË¡ev`xiv GL‡bv weeZ©bev`x Z‡Ë¡i c~Yv©½ weKí ZË¡`v‡b mdjKvg nbwb| G 

RvqMv‡ZB gymwjg weÁvbxiv Zv‡`i mv‡_ m¤ú„³ n‡q nvZ †gjv‡Z cv‡ib| 

Aa¨vcK W. e­¨vK Ávb-weÁv‡bi wewfbœ kvLvi ¯^vqZ¡kvmb ev ¯^vaxbZv‡K ¯^xK…wZi 

GKwU wfbœ Avw½‡Ki c_ †`wL‡q‡Qb| wZwb g‡b K‡ib, G‡Z agxq© Ávb I •eÁvwbK 

Ávb ci¯úi mvsNwl©K n‡q co‡e bv| wKš‘ Áv‡bi Gme kvLv-cÖkvLv wK m¤ú~Y© ¯v̂axb? 

bv, Giv †Zgb bq| Áv‡bi cÖwZwU kvLv-cÖkvLvii wKQy mxgv-cwimxgv ch©šÍ ¯^vqZ¡kvmb 

i‡q‡Q, wKš‘ Áv‡bi me kvLv-cÖkvLvi g‡a¨B gvbweK we‡ePbv †_‡K ALÐ †hvMm~wÎZv 

ev Awew”Qbœ m¤úK© _vK‡Z n‡e| Ávb Avm‡j gvbeZvi Kj¨v‡Yi Rb¨| hw` Áv‡bi 

†Kv‡bv kvLv-cÖkvLv gvby‡li cÖwZ ¶wZKviK nq Zvn‡j Zv cwiZ¨vR¨ n‡e| †Kvb&wU 

gvby‡li Rb¨ fv‡jv Avi †Kvb&wU gvby‡li Rb¨ g›`- G †¶ÎwUi e¨vL¨v-we‡køl‡YB 

we‡iva †j‡M hvq| ag© IB Ávb‡KB fv‡jv e‡j hv gvbyl‡K •bwZKfv‡e fv‡jviƒ‡c M‡o 

Zz‡j, Ava¨vwZ¥Kfv‡e Av‡jvwKZ K‡i Ges cÖK…ZB Rxeb-cieZ©xKv‡ji Rb¨ cyi¯‹vi 

cÖ`vqK| AvaywbK •eÁvwbK Ávb •bwZKZv, Ava¨vwZ¥KZv I ciKvj m¤ú‡K© AvMÖnx 

bq| wb‡iU weÁvb mvgvwRK I mvs¯‹…wZK w`K †_‡K gvby‡li Dci •eÁvwbK wbZ¨bZzb 

Avwe®‹vimg~‡ni cÖwZwµqv m¤ú‡K© D`vmxb _vKv cQ›` K‡i| 

Aa¨vcK W. e­¨vK Ges Aa¨vcK W. bvwmd Df‡qB †`wL‡q‡Qb †Kgb K‡i weÁvbxiv, 

weÁvb wk¶KMY I wk¶vwe‡`iv G cwic~Y© ¯^vaxbZv †h wec` †W‡K Avb‡Q †m m¤ú‡K© 

m¤ú~Y© m‡PZb| Pwjøk eQ‡iiI Av‡M evU©vÐ iv‡mj cwi®‹vifv‡e G wec‡`i K_v Zvui 

„Impact of Science on society‟ MÖ‡š’i „Science and Values‟ kxl©K Aa¨v‡q 

wek` eY©bv K‡i‡Qb|  

Áv‡bi Ab¨vb¨ kvLv-cÖkvLvi gZ weÁvbI wKQy mZ¨ D`NvU‡b ¯^vaxbZvi AwaKvi 

ivL‡e, wKš‘ Zv‡K IB Avwe®‹vi ev mZ¨‡K Kv‡R jvMv‡bv †_‡K weiZ _vK‡Z n‡e; 

GgbwK Zv cÖKvk KivI †Mvcb ivL‡e hZw`b ch©šÍ bv Gi mvwe©K cÖfve-cÖwZwµqv 

cwigvc Kiv nq Ges mgv‡Ri Dci Gi djvdj mwVKfv‡e wbY©q Kiv hvq| ag© †Zv 

Ggb GK Kj¨vYKi c×wZ hv me©`vB wePvi we‡køl‡Y mwVK gZvgZ Dc¯’vcb K‡i| G 
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Rb¨B Agymwjg gbxlx evU©vÐ iv‡mjI Ô`vbkxjZviÕ cÖ‡kœ a‡g©i Kv‡Q wd‡i †M‡Qb| 

`yf©vM¨ekZ Î‡qv`k I PZz ©̀k kZvãx‡Z cvðvZ¨ ag©vÜ‡`i AwePv‡ii wkKvi n‡qwQj, 

wKš‘ †m mgq Bmjvgx we‡k¦ G ai‡bi wbh©vZb wQj bv| K_v n‡”Q, hZw`b bv •eÁvwbK 

ZË¡mg~n fv‡jv wKsev g›` e‡j cixw¶Z I g~j¨vwqZ n‡”Q ZZw`b ch©šÍ •eÁvwbK 

ÁvbZË¡ I Avwe®‹vi‡K cÖ‡qvM Kiv DwPZ bq|  

DcwiD³ G mycvwik ev Í̄evqb Kiv †ek KwVb| mgvR wb‡RB hw` a‡g©i c_ †_‡K 

wePz¨Z nq, hw` mgvR wbqš¿K‡`i †ekxi fvM ag©wegyL nb, Zvn‡j G ai‡bi cÖwµqvi 

mycvwik KivI mnR n‡e bv| G R‡b¨B Aa¨vcK wcUvm©, Aa¨vcK nv÷© Ges Zv‡`i 

Abymvixiv I eÜzMY MYZvwš¿K †PZbvi weKvk †P‡q‡Qb| RbMY wb‡R‡`i Rb¨ †Kvb& 

cš’vwU fv‡jv Avi †Kvb&wU g›` Zv wm×všÍ wbK| Bmjvg a‡g© cweÎ †KviAvb I nv`x‡mB 

g~jbxwZmg~n mwe Í̄v‡i ewY©Z i‡q‡Q| RbMY Gi weiæ‡× †h‡Z cv‡i bv, Zviv 

†hŠbvPv‡ii †¶‡Î eûMvgxZv‡K AvBbvbyM Kivi R‡b¨ weavb Kvh©Ki Ki‡Z cv‡i bv| 

Z‡e G welqwU cvðv‡Z¨ µgk KwVb †_‡K KwVbZi n‡q co‡Q, wk¶vwe`‡`iB wbR 

†_‡K Awfbœ •bwZK I Ava¨vwZ¥K wewa-weavb •Zixi cÖ‡qvRbxqZv cÖwZôv Ki‡Z n‡e|  

gymjgvb‡`i Rb¨ G KvRwU Lye mnR| Zviv cÖwZwôZ c_ †_‡K wePz¨Z n‡q hvqwb, 

Zviv `vk©wbKfv‡eI GZ wbôzi bb †h, cÖKv‡k¨ •bwZK wewagvjv j•Nb Ki‡e| G‡Z 

MYZvwš¿K cÖwµqvq •bwZK g~j¨‡evamg~n‡K avivevwnKfv‡e iƒcvšÍi, Lvc LvIqv‡bv ev 

AwfgZ cÖ`vb Kiv m¤¢eci nq bv| wKš‘ †h‡nZz gymwjg Rvnvb eZ©gvb we‡k¦i GKwU 

Awe‡”Q`¨ Ask, †m‡nZz gymwjg mgvR‡KI †R‡bwUK BwÄwbqvwis ev •Re cÖ‡KŠkj-

cÖhyw³ Ges Ab¨vb¨ AvaywbK •eÁvwbK Avwe®‹vi¸‡jv‡K we‡klfv‡e we‡ePbvq wb‡Z 

n‡e| †h‡nZz gymwjg mgvR GL‡bv ag©xq Rxeb e¨e¯’v Øviv wbqwš¿Z Ges †h‡nZz 

Rxe‡bi cÖwZwU †¶‡Î ag©xq Abykvmb I wewa-weavb †g‡b †bqvi welqwU GL‡bv †gŠj 

mvgvwRK aviYv †m‡nZz gymjgvb‡`i Rb¨ Bmjvgx Rxeb weav‡bi AvIZvq •eÁvwbK 

Avwe®‹vi¸‡jv‡K Kv‡R jvMv‡bv m¤¢e| Zviv gvbeRvwZi Kj¨v‡Y cwiPvwjZ Ki‡ZI 

m¶g| Z‡e me‡P‡q eo mgm¨v n‡”Q weeZ©bev` ZË¡|  

Aa¨vcK W. e­¨vK mwVKfv‡eB •eÁvwbK ZË¡¸‡jvi ¸iæZ¡ wb‡`©k K‡i‡Qb, hLb G 

ai‡bi †Kv‡bv ZË¡ ag©xq wek¦v‡mi we‡ivwaZv K‡i ZLb gymwjg weÁvbx‡`i DwPZ 

Av‡gwiKvcš’x m„Rbkxj‡`i g‡Zv weÁvbx‡`i mv‡_ nvZ wgwj‡q Inx ev Hkx evYx 

wb‡ ©̀wkZ cwimxgvq weeZ©‡bi mvgwMÖK aviYv‡K m~ÎvwqZ Ki‡Z mvnvh¨ Kiv| †KvivwbK 

cÖZ¨v‡`k Abymv‡i g~j cwimxgv¸‡jv n‡”Q wbæiƒc:     

1. Avjøvn ZvAvjv me©kw³gvb| GKgvÎ mªóv wn‡m‡e wZwb †Kv‡bv AvBbKvby‡bi 

Aax‡b cwiPvwjZ bb| wZwb wbR B”Qvbyhvqx me wKQy m„wó K‡ib| Bgvg  

Avj-Avkqvix (i.) I Bgvg Avj-MvRvjx (450-505 wn./1058-1111 wLª.) 
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`vk©wbKfv‡e G g~jbxwZB cyb©e¨³ K‡i‡Qb hv MÖxK `vk©wbK Gwi÷Uj (384-322 

wLª.c~.)-Gi •eÁvwbK ZË¡ Kvh©KiY wewai Am¤¢ve¨Zv‡K cÖgvY K‡i cÖwZwôZ| G 

welqwU cybtcÖwZôv Kiv Avek¨K|  

2. wek¦RMr mywbw ©̀ó weavb Abymv‡i cwiPvwjZ n‡”Q Ges Avjøvn ZvAvjv gvbyl‡K 

†mme weavb Rvb‡Z wb‡`©k w`‡q‡Qb hv‡Z gvbyl G gnvwek¦‡K gnr cÖkvmK 

(Lwjdv) wn‡m‡e cwiPvjbv Ki‡Z cv‡i| weÁvb †hme mZ¨ Avwe®‹vi Ki‡Q Zv 

weÁv‡bi m„ó bq, eis Avjøvn iveŸyj Avjvgx‡bi m„wó| Avgv‡`i IBme wewagvjv 

(weÁvb) wkL‡Z n‡e, KviY Avjøvn ZvAvjv e‡j‡Qb †h, wZwb G wek¦RMZ‡K 

Avgv‡`i Kj¨v‡Yi Rb¨ m„wó K‡i‡Qb|  

3. Avjøvn ZvAvjv KZ…©K m¤ú~Y© bZzb cÖRvwZ wn‡m‡e me©cÖ_g gvbe wn‡m‡e nRiZ 

Av`g (Av.)-Gi m„wó‡K Pig we¯§qKi e‡j wek¦vm Ki‡Z n‡e| Gi Zvrch© n‡”Q 

nRiZ Av`g (Av.) cÖK…wZi wbe©vP‡bi gva¨‡g c~e© weivRgvb †Kv‡bv cÖRvwZ †_‡K 

weewZ©Z nbwb| wZwb wQ‡jb m¤ú~Y© beZi m„wó|   

4. nRiZ Av`g (Av.), Zuvi Dci kvwšÍ ewl©Z †nvK, wZwb wQ‡jb me©cÖ_g bex|  

gymwjg wPšÍvwe`MY GL‡bv ch©šÍ †Kv‡bv M‡elYv cwiPvjbv K‡ibwb| Zv‡`i‡K Bgvg 

Avj-MvRvjx (i.)-Gi gZ gymwjg wPšÍvwe‡`i AbymiY Kiv Awbevh© n‡q c‡o‡Q- hv‡K 

GKB ai‡bi mgm¨vejxi m¤§yLxb n‡Z n‡qwQj Ges Zv‡`i Ôm„wóev`xÕ (Creationists) 

I ÔweeZ©bev`xÕ‡`i (Evolutionists) Ø›Ømg~n Aa¨qb Ges Bmjvgx mgvavb Dc¯’vcb 

Kiv cÖ‡qvRb| 

(w` BmjvwgK GKv‡Wgx K¨vgweª‡Ri cwiPvjK I `viæj Bnmvb wek¦we`¨vj‡qi cÖwZôvZv 

fvBm P¨v‡Ýji Aa¨vcK W. •mq` Avjx Avkivd (1924-1998 wLª.) wjwLZ g~j 

m¤úv`Kxq wbeÜwU Zuvi m¤úvw`Z Muslim education quarterly RvY©v‡ji fwjDg-

1, bs-3 ¯cÖxs msL¨vq 1984 mv‡j cÖKvwkZ nq|)  


